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Abstract: A large amount of young people coming from deviglggountries have
arrived in Italy during the last decade. Not altsh young people wish to build a
future in Italy, many of them expect to move to teo European nation or further
abroad, to other developed countries: this meaestiog new relations and
identities.

This paper is based on data collected during anreapstudy in Lombardy — a
region in the North of Italy which counts the lasg@umber of foreign students
residing in Italy (one fourth of the total number¥arried out in 2006 on a sample
of young immigrants attending several types of sdaoy educational institutions.
Our aim is to highlight the usefulness of somehefbrretical categories provided by
international studies within the sociology of migwa for interpreting the social
condition of young immigrants in Italy. The role tfe family and the role of
school environment, with a particular consideratidrthe problem of school dis-
tress, in determining these adolescents’ futureabaaclusion are discussed. In
conclusion, the need for a comparative analysiatd sets, drawing upon both na-
tive and immigrant student data is recommendeddiercto aid comprehension of
the entire process of social inclusion.
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A strategic generation: an overview of the pathways of young
immigrantsin ltaly

Italy has an extremely relevant generational qaestihe demographic
reduction in the younger population is a phenomehai has affected the
nation since the 1960s. Since then, the importarficgoung people in
Italian social, political and economic life has rsea preoccupying
decreast It is in this context that the presence of a rgameration of
young foreigners can represent an element of wamstion and novelty,
the study of which can help shed some light on dieselopment of
contemporary ltalian society and the relationsimag its generations.

Young foreigners — whether they arrived as the lrestia family
rejoinder or were born in the receiving coufitsyrepresent a group which
has become visible and has grown rapidly sinceutreof the last century.
According to the Istat (the ltalian national stitis agency), on Jan 1st
2009 the number of foreign minors resident in ltahgounted to 826,000.
What emerges is the consolidation of a type of ignation characterized
by the prevalence of families with children, whareasingly tend to come
in contact with schools and educational institugioData from the Italian
Ministry of Education reveal that the number of igrant students
enrolled in school is approximately 700,000, aboUt of total students.
These students correspond to a heterogeneous smiuerterms of the
many different nationalities represented (almosD)2Qhe diversified

® The disadvantaged situation of young people ily lig evident both in comparison
with previous generations and with that of youngpde in other developed countries. Vari-
ous studies show that the present generation afgadults in Italy, compared to other na-
tions, faces numerous disadvantages: they haval@asgraphic weight, receive less sup-
port from the public welfare system, have lowerelsvof education and occupation, on
average obtain lower entry-level salaries and tearmage of managers is particularly high,
they tend to reach independence and form a famiéyr in life, are faced with a larger public
debt inherited from the previous generations artth wh unequal and unbalanced pension
system (Boeri, Galasso, 2007; Ambrosi, Rosina, 2009).

4 Whether or not they are born in Italy, the childaf immigrants who have not them-
selves obtained citizenship status are giuridiatipsidered “foreigners”. They will be un-
able to change their status until their 18th biaghdvhen they can present a formal request
for Italian citizenship if they are able to demaatt specific requirements (i.e., their parents
have a residency permit, they have lived in Italinterruptedly since birth, etc.)
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migratory experience level and type of school attendednd territorial
distributior.

These various aspects are characteristic of th@rtaontext and
present differences with other European nationaitir the United States,
where the presence of foreign pupils in the edanatisystem has a more
consolidated history, a lower degree of ethnic foggeneity and a greater
concentration of national groups in local contef@haloff, Queirolo
Palmas, 2006).

Bearing in mind these peculiarities, the presetitlarfocuses on the
first generation of young immigrants, presentlyresented by adolescents
who are enrolled in secondary school educationdlpanfessional training
programmes. This generation is made up, for the pas, of “children of
family rejoinders” and represents a specific growiph characteristics that
differentiate them from the previous and from tleetrgeneration, who are
dealing with the construction of a life projectltaly where the points of
departure for social inclusion coincide with edimal outcomes and
inclusion in the labour market.

If migration implied, for the generation of immigta parents, the
problem of reception and acceptance in the hoshtcguthe children of
these families now face several challenges rel@tede construction of an
autonomous life project, consonant with family estaions but also in
accord with a multiplicity of new values, condit®rand opportunities,
which may render them more similar to native youtis also different,
both singularly and as groups. The condition ofngtoreigners, therefore,
IS a negotiation between a pre/past (the experiefamigration, family
background, personal experience) and a post/fuisoeio-professional
integration, the individual and familial project wfclusion), which are a
fundamental part of any developmental path, whossent is represented

® Approximately 35% of foreign students are boritady; only 8% are newcomers who
have recently entered the Italian educational aygMiur, 2009).

® In 2008/09, primary schools were the educationstitutions that received the greatest
number of immigrant students (37,5%), followed bade | secondary schools (22,3%),
grade Il secondary schools (20,3%) and nurseriékiaergartens (19,4%).

" On the one hand, the presence of immigrant stedamppears concentrated in certain
areas, in large cities, and in Italian schools;tlea other hand, the presence of foreign
minors is also widespread in small and medium-siziéds and towns that make up the
primary poles of attraction for immigrants in Itdbf. also, Santagati, 2009).
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by the sacrifice and commitment that characterize gursuit of success
through education.

The strategies of immigrant minors and immigramifees in Italy,
moreover, intersect with the opportunities for abdnclusion in local
areas, via policies aimed at fostering social cioimeand working towards
full citizenship for all. In Italy there is neithéomogeneity nor equality in
opportunities available to young people in theetight areas and economic
sectors of the country: for this reason, pathantégration are particularly
varied and their outcomes difficult to predict. Ntimeless some consistent
elements, both in terms of theory and empiricalideion, are now
consolidated in the literature, such as:

- the key role played by the family and schools ie aths and
projects of new generations;

- the uncertainty of the transition from educatiorraiming to working
life, with the relative risks of discrimination antarginalization;

- the importance of spaces for the negotiation aneeldpment of
identity.

In Italy, studies on the children of immigrants atdl few and far
between and there is a lack of more comprehensisearch (in terms of
both longitudinal and/or transversal designs) tahir understand the
condition of adolescent foreigners. The resultdhefstudy presented in this
paper — entitledLinear and discontinuous paths of second generation
youths in the transition from education and tramgito the labour market
thus aims to offer an empirical contribution on thédren of immigration.
In this perspective they are considered:

- a “strategic generation”, whose project is devetbpa the basis of
available resources and life conditions, but wh® also challenging
preordained patterns and destinies and developingual strategies
towards inclusion, assimilation, and the multipidamgings;

- a “transitional generation”, who is facing the itfit shift from the
familial immigration project to a consolidation the country of
arrival, thus challenging both parents’ aspiraticansd the host
society’'s capacity for reception. The results aeobie by this
generation, in terms of social inclusion, will uniddedly determine
the condition of future generations.
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The research was conducted using a questionnairasure
administered to a sample of foreign adolescengsdittg different types of
secondary schools in LombafdyOn the basis of some of the results
collected, the present paper aims to explore sofrtbeoopen questions
raised by the study and offer a set of considangfiovith the intent of
mapping out some of the challenges to the prockssmal inclusion of
immigrant children in Ital¥;

The results reveal that young foreigners have @&ndtsinclination
towards investment in education and training. Difien includes long-term
educational choices, sometimes encompassing thesibfitg of a
university degree. Girls, in particular, are coréd of the advantages of a
good education and demonstrate a more expressigetaiion, a greater
interest in school, and better results than boysth@ other hand, the data
confirm a general orientation of young foreignersowadrds
professionalization, primarily aimed a finding aotgl job”. Work
experiences are also widespread among this samgdabescents, more
than among their Italian peers. Work is given digant value: not only
does it not weakens the investment in education, ibuconsidered a
positive and welcome opportunity to earn money gaih a first taste of
economic independence from the family. Often wagkis seen as a
complement to educational experiences, especidlgnwhese are not fully
satisfactory.

These young people, however, appear torn betwesmigadownward
socio-professional mobility, which may foreshadowr them a similar
confinement in unqualified professions, and theirdeso realize the

8 The study involved the administration of a closgaestionnaire to a stratified,
representative sample of 1047 foreign studentsongghg to 71 different countries,
distributed in 69 schools and professional traincgntres in Lombardy. Interviewed
subjects were subdivided, proportionally, in malg9) and females (498) and
differentiated by type of school attended (lyceuntschnical institutes, professional
institutes, professional training centres). Theilatsée data have allowed us to reconstruct
participants’ personal situation and to consider #ititudes towards education/training,
school results, linguistic ability, level of satisfion and of well-being, work experiences,
expectations and projects for the future. The latgi set has enabled us to conduct an
analysis based on bivariate and multivariate stegis(cluster analysisand multiple
regression models).

° For a more in-depth examination of the two-yeadgtsee the following volumes:
Besozzi, Colombo, 2007; Besozzi, 2008; Besozzi, Color8hatagati, 2009.
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aspiration of a different job or career. In ordemegotiate this dilemma,
they may appear as actors in a process of “noratadiz’. The strategy of
“normalization” is chosen in order to contain thiskr of excessive
differentiation, ethnicization and predestinatiori their life paths,
particularly in terms of job choice.

A further element of analysis comes fronelaster analysisconducted
on the data. The cluster analysis has enabled idemntify three typologies
of foreign students (see Table 1).

Table 1 - The three student profiles

Significant Cluster 1 Cluster 2 Cluster 3

Dimensions Low Profilers Realistic Achievers Explorative Achievers
Available Scarce economic and| Few economic resourcgs Many economic and
resources cultural resources cultural resources

Good school results Good school results

School experience Poor school results Investment in education
as a realization of self
Many work experienceg Desire to go to

Need for emancipation

Work experiences Orie_nted towa_rds through work u_niversity an_d to obtain
working-class jobs high professional levels
Expectations for Few aspirations Investment in work and|  Open to a variety of
the future Numerous difficulties in relationships possibilities
. Likelihood of moving to
Projects Likely feft””.‘ t'o country Plan to settle in Italy other European
ororigin countries

Source: Besozzi, 2009b.

The first group, which corresponds to the clustetowv profilers is
made up of 255 subjects (25.3% of the total sampl&dominantly male.
The group includes many young people aged 17 oveabmostly from
Latin America (Peru and Ecuador), of low social remoic status (SES)
and with a significant number of students attengingfessional education
institutes and vocational training centres.

The second cluster, calledkalistic achieversis made up of 341
subjects (33.8%). This cluster is also predomilyaméle but with a more
balanced distribution of ages and a high percentdgeoung persons of
Asian origin (Philippines, India). There is a loverpentage of lyceum
students in this group, whereas students attendicignical institutes and
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vocational training centres are well representeder@ll levels of SES are
also quite low.

The third cluster, define@xplorative achieversis the largest of the
three groups (412 students, 40.9% of the samplé&.dharacterized by a
greater percentage of females, students attengicepins and technical
institutes, aged predominantly 14 to 15, of medhigh and high SES. The
majority of students in this group come from EastEurope (particularly
Albania).

In terms of motivations for pursuing secondary edion, the first two
groups tend to privilege an instrumental attituddearning, whereas an
expressive orientation is much more common in thied tgroup. What
notably differentiates the first cluster from théher two is educational
achievement, as measured by the number of schadd yepeated. The first
cluster, on the whole, presents mostly negativeo@chesults, whereas
ther?Ois no evidence of this in the second groupamy marginally in the
third™.

There are also differences among the three clusterserms of
representations of their future. Whereas in that fivo groups the intention
of entering the job market upon graduation is pmeidant, in the third
cluster there is a high percentage of studentsavb@lanning to pursue a
higher education degree after graduation. Moreopeedominant job
expectations for students of the first and secawdig are of obtaining a
more or less qualified working-class occupationgrelas the expectations
found among students in the third cluster are mbigher. It is also
noteworthy, perhaps, that among members of thensegomoup we found
the greatest tendency to attribute success tovignereas the belief that key
elements of success are related to either persbashcteristics or cultural
capital emerged mainly from the third group. Theosel cluster is also the
group which more clearly manifests the intentionrémain in Italy, in
contrast with the first cluster, where the desiregturn to one’s country of
origin is strongest, and the third group, whichthie least certain about
where to settle in the future and includes studests do not exclude the
possibility of further migration in other developeduntries.

Overall, the first cluster presents, as its definitsuggests, a group of
young people in a condition of hardship and depiova who appear

10 cf. paragraph 3.
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“destined” to what Portes defines as a path of ‘ward assimilatior™ or
subordinate labour integration (Ambrosini, 2004)att is low-qualified
positions, in clearly ethnicized labour niches. Tezond group, on the
other hand, is clearly work-focused, aims fealistic achievemenand
seeks those resources and contacts that will erthbleealization of a
concrete life project. Finally, the third clustecharacterized by an
orientation towards explorative achievementis open to different
possibilities and is typified by strong motivatiordseams and hopes. Its
members have more available resources, and comggquenore
possibilities of obtaining a good-quality educatidrhis (predominantly
female) group also presents some uncertaintiehéofuture, however, due
to the fact that their life-plan is currently stilinder construction. The
challenge for them is finding a job that is in liméth their level of
education, expectations and personal and familyittonb, where merit is
recognized and rewarded, independently from cihgn or other
discriminating factors.

Despite the persistence of a structural disadventaigich cannot be
ignored or overlooked, especially in terms of pplactions, the cluster
analysis confirms the importance afjency These young immigrants
demonstrate a remarkable ability to construct wedeeable and dynamic
life-plans, often independently from the conditi@msl constraints of ethnic
and family background.

Thefamily migration project: experience, resource, and ethos

Let us now turn to the analysis of the role ofithenigrant family in the
definition of opportunities and constraints in thajectories of immigrant
adolescents, drawing upon some of the availabler¢tieal considerations

1 In a recent article by Portes, Fernandez-Kelly|leda(2009), which offered a
synthesis of the research program on second g@resgthe CILS project Children of
Immigrants Longitudinal Studiythat began in the early 1990s and ended in 2€@8,
process of downward assimilation of young immigsaimt the United States — computed
with specific measures (early school dropout, stdtanemployment, poverty, children in
adolescence, arrests and incarcerations) — apgetasmined by a strong influence of SES
and family structure, as well as by the negatifeat$ of intergenerational acculturation that
are reflected in national origin.
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and empirical evidence. The family represents eveeit object of study in

migration research, despite the fact that is henhdfeen neglected both by

sociological inquiry and European policy effortsa{ley and Boyle, 2004).

Keeping the family in the picture implies an anaysf the migratory

phenomenon in all its complexity, based on the tstdading that it is a

process that concerns both individuals and gradjgration represents the

interface of the individual and the social, beagon labour, socio-

economic and cultural issues, touches the publittha private spheres,
and includes instrumental and affective elemente. family represents the
point of contact of different generations, the plaif continuity between
the adult world of the labour market and the pathschildren, where

country of origin and host society intersect.

The educational trajectories of immigrant childrean thus only be
understood as existing within family projects, bese supportive and
enabling or limiting and constrainingithin this perspective migration
represents a significant event, with the poweettefine adolescent choices
and educational paths, as well as impacting upamgg@eople’s ties with
their country of origin and shaping the processirgégration in the
receiving society.

The following analysis draws upon the existing etmgical literature to
identify some of the meanings that the migratorgjgmt can take on for
children of immigrants. Our hypothesis is that fignmigration can come
to represent for adolescent immigrants or for thileen of immigrants:

- an experiencewhich marks and transforms their everyday lifehat
personal, family, and educational level;

- aninheritancethat is transmitted from parents to children.gmis of
available family resources, opportunities, beloggin and
constraints;

- the source of apthosor set of values oriented to sacrifice, to social
emancipation and investment in children, motivdigdhe parental
desire to offer their children those economic, etiooal and career
opportunities that they themselves could not Have

12 Terms such as inheritance and family ethos arthowt a doubt, borrowed from
Bourdieu (1980). In the context of this discussibowever, these concepts have been
revised and used in order to identify some of theamngs of the family migratory
experience.
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Family, generations and school experience

In order to qualify the concept of experience ia thifferent generations
in migration it is necessary begin with the consitien of the fact that
immigrant minors have been defined in variety offedent ways by
sociological research, using different criteria adonensions. Many
scholars, for example, on the basis of the clatiims made by Rumbaut
(1994), have given great weight to the age of afrim the host country.
These authors distinguish between the experientigose who are born in
the new national context (generation 2), that @tichn who arrived in pre-
school age (generation 1.75), those who began ¢deicational experience
in the country of origin and completed it in thecewing country
(generation 1.5) and, finally, those who arrivedtliie host country as
adolescents or pre-adolescents, with or withougmtar(generation 1.25)

This “decimal-point approach”, which has been used in a variety of
studies conducted in Italy (Ambrosini, 2004), isd@ on the assumption
that there is a sort ofontinuumin immigration where the process of
inclusion ranges from the absence of relevant diuad problems to a
condition that is exposed to numerous risks. Tlggakeof risk inherent in a
given condition is considered dependent upon tleeaigmmigration and
the ability of the subject to achieve integrationtine receiving society.
These criteria, however, fail to give sufficientiglg to the quality of life
experiences during migration, which are crucialeasp to consider when
confronted with diversified and recent migratorggesses such as those of
the Italian casé,

There is no doubt that the decisions and the patksn by migrant
parents affect their children’s experiences. Gdlyeradults are the ones to

13 Many authors have dealt with the relationship leetw age of immigration and
trajectories of assimilation (Ravecca, 2009), suiipgrthe so-calledvulnerable age
hypothesisin the attempt to identify a specific life phadering which immigrants are
subjected to an intense vulnerability that may heffects on educational careers. Recent
research developments have highlighted, howevat, dge does not intervene in a linear
fashion in such processes — situations in whickidorborn students outclass native-borns
in term of school performance are not uncommond-thare is no one vulnerable age, but
rather different phases of life and particular gbads when immigrating is more critical.

¥ In line with this perspective, Grillo (2008) arguin favour of the importance of
investigating the complex and dynamic experience$amily members, deconstructing
culturalist discourses and the widespread sogmkesentations of immigrant families.
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leave and arrive first in a new context, in oraedéal with the difficulties,
hardships and risks that territorial mobility cantagl. It is in the context of
this experience that the birth of children may takece, both before and
after parental immigration. The path that leadshddren rejoining their
parents in the immigration context is the prevatere in the experiences of
adolescents and young adults currently living aytf. This transition can
be assumed to be fundamental in the analysis ofataicy processes, as it
enables researchers to compare expectations aedtrifectories of
different generations and marks a new beginnirigerfamily’s history in a
different national context.

Over and beyond the age of arrival, there are nomsefactors which
ought to be monitored, which may affect childresigccess in the new
context (conditions of the rejoining process, prapan, the juridical
condition of parents and children, presence ofiiggmt adults during the
first phase, reception in the host country, edocati and training offers)
(Lagomarsino, 2006). In order to reconstruct theéhgaof immigrant
adolescents, the present study took into considerathe family's
migratory experience, monitoring thehildren’'s place of birth The
majority of students in the sample are young imamég with a direct
experience of immigration, whereas the percentaalescendants of
immigrants, born in Italy, is currently still lov6%). The sample included,
moreover, two subpopulations which, according tenigration scholars,
should have different educational experiences asdlts: on the one hand,
those born and raised in Italy, included in thenay or pre-school cycle
(approximately 40%) and, on the other hand, thdse reached the Italian
educational system only as adolescents or pre-sckaies (60%).

Time of immigration is connected, moreover, to owaiity, as a result
of the diversified migratory flows to the ltaliareminsula. The migratory
dynamics from North Africa and Asia are more coitsded, with a well-
established presence of families — these groupstdbe largest number of

5 In Italy, this request can be presented by foraiifizens with a residence permit
lasting no less than a year and enabling theiredlelatives (partner, children under the age
of 18, parents) to reach them if they can demotestadequate housing and a sufficient
income to support the family. In recent years, havethere have been various ups and
downs, involving extensions and restrictions to igmants’ rights to family reunification.
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children born in Italy — whereas immigration froner@ral and Eastern
Europe and Latin America is more recent.

There is thus a strong link between the migratogyeeience of parents,
that of children, and educational experien@ée main event — which has
various implications for the whole family — is atlishmigration for work
purposes. The educational experience of childrenbeainterpreted largely
as a consequence of the family migratory projegsually only ever partly
planned — and it unfolds in relation to the comahs in which the migratory
process takes place. Only very rarely do parenigrate with the idea of
enrolling children in Italian schools at a certaige.

In terms of the relationship between migratory patid secondary
school choice, what emerges is the following:

- lyceum students are predominantly those who entdredtalian
education system between the ages of 0 and 10;

- students in technical and professional institutess or the most
part, young people who arrived in Italy as pre-adoénts;

- professional training centres are made up mostlgtaedents who
arrived in Italy recently, as adolescents.

The concentration of foreign students in certain ediwal streams
may be due to the well documented fact that edumalichoices are a
realistic response to the needs of immigrant fawililt is not to be
excluded, however, that this may be the result ad br inappropriate
guidance in the choice of secondary schools (aetfteof middle school)
or due to processes of exclusion and “disincentwaton the part of
lyceums themselves.

The data analysis shows, once again, that the rirdjoence on school
choices and results is exercised by family strastfab. 2.

The presence or absence of parents, in particedsmms to affect the
choice of secondary education or training: the gmes of both parents
appears to offer the necessary support for enrdlinesecondary schools.
On the other hand, there is a large number of pdesa students in

8 |n terms of students’ families ¥ of adolescents lvith both parents, 22% with one
parent, and 5% without either parent (they livedprainantly with other family members,
with other significant adults, or in institutions).
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professional training coursés

Table 2 — Parental presence and type of schoohdttd (percentages)

Pm(t)gsal -Irr?(s:trl]tnL:tcg Lyceums PTCs Total
With both parents 74.3 76.2 76.6 64.6 73
With one parent 23.8 21.2 19.3 22.8 22
Without parents 1.9 2.5 4.1 12.6 5.1
Total (N cases = 1008) 100 100 100 100 100

Pearson Correlation: 0.130 - Signif? Rearson: 0.00 - Correl. signif. level: 0.01

Educational success also appears to be correlatianily number, as
the absence of brothers or sisters seems to charagtfor the most part,
the group with excellent school results. Those esttsl whose level of
achievement is on the lower end of the scale, aselg tend to come from
larger families. The data thus suggests tigihg an only child in Italy
represents an additional resource for success gioaducational careét.

Family inheritance, resources and limitations

In many cases, family migration can be experienogdhildren as a
discriminating and limitingnheritancethey wish to rid themselves of or as
a resource to exploit and an identity to appeahocontemporary societies
are only partially based on merit and inheritanoatioues to play and
important role in social reproduction — somethingah is particularly true
in Italy (Ballarino, 2007) — children of immigransuffer the effect of
contradictory factors that feed into a process oferpenerational
transmission of social disadvantage. Numerous esutlave highlighted,

17 According to studies from the USA, family struais one of those factors that
impacts most on the downward assimilation of segerterations (Portes, Rumbaut, 2001).

18 According to Coleman (1990), the family offers ygumeople an important form of
social capital, defined in terms of a “prolongetemtion”, which implies a continuity of
parental care, something which particularly beseditly children. The family, moreover,
can mitigate the loss of secondary social cap&ah aesult of migration. Some studies, for
example, have found that the negative effects ofilfamigration are more significant in
those families where parents are not very involiredheir children’s education (Hagan,
MacMillan, Wheaton, 1996).
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from different perspectives, the fact that inteior@dl mobility is not a
given outcome for the children of immigration anettng stuck in the
secondary labour market is a frequent result (Z@infr2006; Heath,
Rothon, Kilpi, 2008).

In the last decades of the™Century international research has also
emphasized that being born in the host countryocisgmarantee for the
positive assimilation of these children. Quite twe tontrary, their paths
appear riddled with difficulties and their outcomemmain uncertain.
Differences don’t disappear, socio-economic coodgi remain unstable
and, in some cases, they face a worsening of teiditions, failures and
social decline (Gans, 1992)

The mere fact that descendants of immigrants afieedkaccording to
the ambiguous concept of “second generation” sdernrdicate implicitly
that the immigrant condition is inherited from ogeneration to the next,
even if children are not in fact immigrants themssl The “second
generation” label, according to Moncusi Ferré (300&fers to the
“demographic fact” that immigrants have childrer do the “sociological
fact” that these children share with their pardéotms of socio-professional
and ethnic discrimination and, at times, a sodatus. The latter is the
result of parents’ migratory trajectory, of sharingmmon cultural and
linguistic codes with one’s family, and of the difflty of adapting to a
new society, with a biographical experience whildistinct from that of
other people of one’s generation due to the faatttthey are descendents of
migrants.

In ltaly some researchers have tried to overcoraadéa of heredity in
migration studies by highlighting the fact that pguforeigners make up a
generation in itself. A study conducted in 199888%n preadolescents

191t ought to be borne in mind that in Italy andBarope the paths of integration of
young immigrants have been influenced, in a relefashion, by National and local policies
of education, training, work, and citizenship; agpewhich have been, for the most part,
neglected by American studies, which have focusedapily on the comparison among dif-
ferent ethnic groups, taking the institutional etitfor granted (Crul, Thomson, 2007).
Evidence of a specific attention to interventionigies in the EU context emerges, for ex-
ample, in theGreen Paper. Migration and mobility: challenges amgportunities for EU
Education SystemEommission of the European Communities, 2008),atsd from other
documents (Eurydice, 2009; Nusche, 2009).

20 Giovannini, Queirolo Palmas (2002); see also pagty4.

ITALIAN JOURNAL OF SOCIOLOGY OFEDUCATION, 1, 2010.
22



Interpreting social inclusion of young immigrantslfaly
Maddalena Colombo, Mariagrazia Santagati

reached the conclusion that migratory projects tdadconstruct a
generation with attitudes, opinions and values &@natsimilar across a peer
group, via paths that are partly individual andtlpaconnected to typical
familial attitudes, but not necessarily linked tbirécity or nationality as
such. Later, other author s (Bosisio, Colombo, limipiRebughini, 2005)
identified particular characteristics of adolessentvhich emphasised
differences from their parents and a greater contath differentiated
models, yet also distinct from those of peers wiibrabt take part in the
migratory event. Within this broader context, Besq2009a) identified in
transnationality the characteristic of this yoummeration (both immigrant
and non-immigrant), that shares a common existeotiadition — that of
growing up in glocal contexts — in which aspiraprorientations and
lifestyles increase the similarities among youngpbe, despite differences
in origins and experiences. These interpretati@ve lput the accent on the
limits of the concept of second generation, algotte Italian case, as its
use risks attributing excessive significance anglamatory power to
parents’ place of birth.

In the effort to verify the extent to which the ingrant condition can be
considered arinheritance for the second generation, specific attention
ought to be given also to the many family resouroéfered in support of
children’s educational paths, which make up thetucal, social and
economic “baggage” students start off with. Theiltssof the present study
highlight thatit isn't possible to explain the differences in tphaths of
immigrant students exhaustively on the basis ofonat origin. Ethnical
origin can be considered an element that alloww wescribe educational
experience — as connected with family migrationut Which does not
enable us to fully understand its specifitity

It is socio-economic statusnore than national originyhich acts in the
transmission of a disadvantaged inheritandee to the subordinate role
generally occupied by adult immigrants in the #alilabour market,
independently from the level of educational quedifion achieved. The

2L In terms of countries of origin, see the desaniptf the clusters in paragraph 1.

22 Some authors highlight that what often happerisimigrants is that the competences
acquired through education and training, or in akwenvironment, in their counties of
origin do not appear relevant in the job marketadeiving societies (Chiswick e Miller,
2007).
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subordinate socio-economic level of immigrants intpan their children’s
choices, as well as shaping their expectations.ekkample, it may appear
obvious that the choice of a professional trainmimgte is dependent on low
SES. Adolescents coming from low SES families fesdly have to
contribute to family income, often through earlytrgnn the job market,
which concretely means leaving education or talongjob activities in
parallel with school attendance.

On the other hand, when we turn to a consideratifothe effect of
family of origin on school results, there is nodmnce of a significant
correlation between parents’ SES level and childreaducational
achievement. This may be due to the fact that teasore used in this
index does not account for the contradictory coodibf immigrants in
Italy, characterized by entry in poorly qualifiebfessional sectors, despite
high educational level$ Therefore, the causal link between the immigrant
family’s socioeconomic condition and children’s schresults ought to be
used with caution

Students’ paths are, on the other hand, more phijitinterpreted in
terms of family cultural capital (Table?3)in terms of educational choices,
families with lower cultural capital tend to havieildren who are enrolled
in professional training centres, whereas lyceundesits tend to come
from families with high cultural capital.

Moreover, the relationship between family cultural capitaypé of
school and indexes of educational success and &@&tmets is significantly
correlated in contrast with the link between status and ltsSu

2 The PISA 2003 data also show that the family S&&ll contributes to explain
differences in performance only partially, whereather factors such as institutional
resources or class environment (OECD, 2006).

%4 The data which refer to the level of educatioboth parents have been transformed
in a condensed index of family cultural capital (FCI3)w FCC refers to parents’ absence
of scholarization or primary school attendance, imeeow FCC to a middle school/grade |
secondary school attendance, medium-high FCC witcandary school diploma and high
FCC with a university degree.

2 There is a long tradition of research that showes family cultural capital affects
children’s educational paths (Feliciano, 2005). Theults of the aforementioned CILS
project, let by Portes, clearly highlight the imamce of family cultural capital, despite the
fact that its use and efficacy can be serioushjtéichby contextual factors. Both in the
quantitative phase and in the final, qualitativeag of the research, one of the main factors
that emerged, with social capital (representedrbsughoritative parental structure, rigorous
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family discipline, and the presence of significarthers who could orient and motivate

students to education), is the role of culturalitedpunderstood to be both a motivational
force that restores the pride and status of th@yathat transmits high aspirations, and as a
form of know how of immigrants with high educatidrievels (Portes, Fernandez Kelly,

Haller, 2009).
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Table 3 — School paths and family cultural capfrcentages)

Family cultural capital

School attended Low Medium- Medium- High Total
low high

PTC 42.6 35..3 19.6 15.5 22.2
Professional training
o 17 25.3 27 274 26.4
institutes
Technical institutes 25.5 31.2 36.4 34.4 34.2
Lyceums 14.9 8.2 17 22.7 17.2
Total (N cases = 952) 100 100 100 100 100
Pearson Correlation: 0.120 - Signif? Rearson: 0.000 - Correl. signif. level: 0.01

Medium- Medium- .
Index of educ. success Low low high High Total
Low 29.8 27.6 24.5 20.2 23.9
Medium-low 21.3 17.6 16.8 20.5 18.4
Medium-high 40.4 50 46.8 43.5 46
High 8.5 4.7 12 15.8 11.8
Total (N cases = 951) 100 100 100 100 100
Pearson Correlation: 0.086 - Signif> Rearson: 0.08 - Correl. signif. level: 0.01

Medium- Medium- .
Index of expectations Low low high High Total
Low 19.6 15.9 13.4 13 14
Medium-low 43.5 44.1 35.6 27.2 34.7
Medium-high 19.6 22.9 30.1 28.2 27.7
High 17.4 17.1 20.8 31.6 23.6
Total (N cases = 1015) 100 100 100 100 100

Pearson Correlation: 0.146 - Signif? Rearson: 0.000 - Correl. signif. level: 0.01

What emerges is a sort of polarization of two geowb students: one
group, whose parents have high educational leaatwho seems to reach
levels of educational excellence; the other groumes from families with
low cultural capital, seems to achieve poor edooaliresults and appears
oriented towards unqualified professions.
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Ethos of sacrifice and investment in educatiorcfaldren’s success
Immigrant adolescents’ opportunities of the futuas, we have seen,
derive from family inheritance and resources, ai a& being shaped by
the family’s experiences and the combination oficttrral and cultural
factors. In particular, however, migration takes arcentral role in the
development of a specific familgthos oriented to sacrifice, social
redemption and upward mobility, which is typical af transitional
generation who, often in the face of parental faillpelieves in hard work
and commitment in order to succeed in their persondamily project
(Djouder, 2007). The significance of migration as Bvestment on
children made by immigrant parents emerges asopart optimistic vision
of the immigrant, as someone who hopes in the imgrent of life
conditions and in social mobility for the whole fdynKao, Tienda, 1995;
1998¥°. Aspirations are indeed a key explanatory factothe paths of
immigrant families and their children, as paretiigh aspirations and their
ambitions translate in support for and expectatioofs children’s
perseverance in education (Sikkink, Emerson, 2008)e lack of a
complete convergence between parental expectatibiddren’s aspirations
and real educational paths, however, is evidencethef fact that
transmission does not take place in an automasbida (Brinbaum,
2005f’. Parents’ commitment to helping their children iagh those
credentials that will grant them independence arakanthem aspire to

26 A positive realization of the migratory projectrisade possible or limited, moreover,
by so-called “ethnic social capital” — the netwarkrelations of trust that come into being
within a group or ethnic community. This aspect was explored in the present study but
represents an indispensable resource for the sio€dlse educational paths of the children
of immigrants. In the research conducted by Gilarq@008) and Ravecca (2009) relations
with co-nationals appear ambivalent: they seemaeeha positive function in the initial
phases of arrival in the host country but represadirhited form of support for educational,
training, or social improvement in later stagesrfrother research results, the value that
parents give to education seems to vary not so nmutgrms of ethnic or national belonging
but rather on the basis of SES, family cultural itzdpand gender. We thus favour a
multidimensional explanation of educational pattdolv combine structural, ethic-cultural,
and personal agency factors (Crul, Vermeulen, 2003).

27 Comparisons among foreign students in differenopean countries (based on PISA
2003 data) show that they are motivated to leanadl feave an optimistic attitude to study
and education, despite the fact that their perfoaea are often lower than their native peers
(Oecd, 2006; Levels, Dronkers, 2008).
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social-economic mobility risks, on the one handhhghting the failures of
a first generation of migrants and, on the othdr, not finding a
correspondence with the real opportunities avadlabl the children of
immigrants.

In terms of empirical evidence with reference te @éthosof adolescent
immigrants the study found that the following valuare considered as
relevant in the definition of their life-plan: irligence, goodwill,
independence, culture, religion; all of which asatpof the set of values
and norms of Western societies. Nonetheless, tteesteow an adherence
to minority values, which are not widespread iridta society, such as
faith in and perceived relevance of education, dtrategic value of work,
the central role of the family

The data confirm, moreover, that migration — agaent that precedes
entry in education — already represents in itselin@estment on the part of
the family. Despite the fact that upward profesalanobility for parents is
minimal (present in only 9% of the samplefjldren’s education mobility,
thanks to immigration, is a widespread faGtomparing parents’ cultural
capital and children’s achieved or expected edocati levels, what
emerges is that children’s educational mobilityaa®sult of immigration,
has already occurred in 22.8% of cases and is thexmetted in 39.3% of
the sample.

Moreover, family projects are affected, in turn, hghildren’s
educational paths. If immigration offers childrdre topportunity to obtain
good-quality education/training, family intentiorege then re-oriented
towards children’s continuation on to higher ediwatand towards
permanent settlement in the host country. Conwerseé idea of a return
to one’s country of origin is prevalent in thosedgnts who seem to collect
poor school results and educational failures.

To conclude this section on the role of the famitlg, necessary to point
out that our analysis of migratory projects hasnbearried out fronthe
point of view of immigrantswhile institutional contexts in which the
inclusion of immigrants and their descendents tgkase have not been the
object of our analysis. The opportunities offergdpublic institutions to
new generations of immigrants in terms of educatiad training, in the
transition to the labour market and, in particuliar,terms of access to
citizenship remain very important. On the otherchame believe that the
dynamics of inclusion and exclusion will play thestves out, in the first
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place, on the basis of the training and work opputies offered by the

Italian context. Indeed, educational and trainimgfitutions will be decisive

in integrating these new generations, especially:

- if they will demonstrate an ability to suppéwtv profile youths, those
fragile and disadvantaged adolescents with scaeseurces and
expectations, offering them tools to counteractdbmestraints put in
place by the heavinheritancesof migration (and the coextensive
discriminations), supporting and sustaining therecactely in the
transition to the labour market;

- if they will be able to give value to the rangeexperiencesand the
ability to plan ahead, which are derived from digant family
experiences of migration, ofealistic achievers orienting their
pragmatism and their perseverance in finding aifigiland non-
exploitative job;

- if they will be able to suppogexplorative achievers their dreams of
success, in order to help them exploit the varipossibilities and
resources at their disposal in reaching professiactievements that
correspond to personal expectations and ambitiwhere theethos
of improvement can finally find real returns.

Educational attainment, forms of distress, achievement and
under achievement

The central role played by schools in fosteringalaategration is now
fully recognized by several international organ®a. Recently, the Oecd
stated that “education plays an essential roler@pgring the children of
immigrants for participation in the labour markeidan society” and that
“giving them opportunities to fully develop theiotential is vital for future
economic growth and social cohesion in Oecd coesitr{Nusche, 2009:
5).

Most authors in this area consider educational eseiment a strong
predictor of the host society’'s level of integratioboth in terms of
professional integration and of the acquisitiorcitizenship rights (Berry,
1992; Glenn, de Jong, 1996; Portes, Rumbaut, 2@&hmid, 2001).
Moreover, in ltaly, education represents an impurtapportunity for the
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future of young foreigners, even if their successaght to be understood

not merely in terms of a deterministic and lineathpbut, rather more

fruitfully, adopting a systemic and multi-dimens&napproach. For
example, positive school results could be the au&either of a form of
adaptation to the school culture and its specédguirements, in terms of
performance, without the related element of sodmorporation, or,

conversely, of successful integration in the reiogivsociety (Besozzi,

2007: 48).

Among the second generation, educational successgsire great
symbolic value as they come to represent both patsand extended
(family) aspirations of upward mobility, as well @ means to avoid
subordinated assimilation or exclusion in the labmarket and to achieve
a higher social status, compared to the first geiwer. Indeed, in our
samplé® school achievement was the most important fadsarichinating
different clusters of students. The clusters, aweafientioned, are as
follows:

- thefirst cluster(termed “low profilers”) is made up of boys andgi
(mostly males) with low scores on tl8chool Achievement Index
(SAIY®. 70,2% of this group (vs. 24,1% in the whole sayfd at the
lower level of the Index, 24,1% at the middle leaid no one is at
the high level,

- thesecond clustef‘realistic achievers”) is made up of boys andgirl
with good school achievement. 74,8% of this gragjports medium-
high scores in the SAIl. They pursue the aim ofgrdgon in a
pragmatic way, as a tool for emancipation, and wabtain a long-
term job, despite having few initial resources (lofamily
background, low parental income, no aids for staglyi

- the third cluster (“explorative achievers”) is made up of girls and
boys (mostly girls) who come from families of memi$ES and with

2 As already noted, the survey was carried out ey @sservatorio regionale per
l'integrazione e la multietnicita in Lombardy (§&lin May 2006 and was funded by the
Regional Council of Lombardy. The sample included 71@teign students (aged 14-19)
attending a range of 69 secondary schools (lycedewhnical institutes, professional
institutes and vocational training centres) thatpteted a questionnaire-based survey. See:
Besozzi, Colombo, and Santagati 2009.

2 jtems of theSchool Achievement Indéxcluded: middle school exam scores, years
repeated (yes/no), educational debts receivedn@ks/
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a good cultural background; they report high scdregdhe SAl
(75,5% of this group is in the highest level) amdeist a lot in
education. Schooling and education are seen asotite to self-
realization and new opportunities (including furthaigration to
other developed countries).

All groups include young immigrants who have grdlyueken part in
the educational system of the host society and luefmed their own,
particular, modes of participation. Generally spegkthese adolescents
represent a cohort which has successfully adamtetthe school culture
during the last decades, on the basis of conselidarinciples and of
“systemic rules”. The latter include, on the onexhathe issue oéqual
access and participatiofindependently of legal/illegal immigration status
and, on the other hand, that atademic and social selectiomvhere
performance evaluation leads to systematic disddgarfor those who are
less acculturated.

In terms of structural inequalities within the itel education system,
the main disadvantage concerns #ithool lag(that is, attending classes
lower than those corresponding to age), which &dfé2,5% of the foreign
student population (Miur, 2009). The school lagametimes due to arrival
in Italy and enrolment in the Italian school systéuaning the course of the
school year. It is, however, also the effect ofetibérate precaution taken
by school management with the aim of preventingcational distress or
early dropout among more problematic pupils. F& thasons the lack of
regularity during the course of studies is not sseadly related to social
distress or to a lack of integration.

Secondly, statistics on school achievement haveistamtly reported an
increase in theachievement gapetween immigrant and native students
(Miur, 2009: 68): in 2007/08 only 72% of the foreigecondary school
student population managed to pass the academicagapposed to 86%
of Italian students.

In particular, the PISA 2006 data, which is basadaopredominantly
ltalian sampl&, shows a systematigap in basic skill§language, math and
science) between native and immigrant 15 yearsstldents. When we

30 Non-native students included in the PISA 2006 syrwere only 879 (3.8% of the
Italian cohort). See Mantovani (2008:163).
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observe the dataset in more detail, what emergdhbais “the area of
reading competences appears to be the most crficalt for foreign
students, as the low level in reading skills caepglain a huge part of the
unsatisfactory scores in the other two areas (protdolving and science)”
(Fiore 2009: 144).

National and local statistics also reveal a cleadéncy for immigrant
students (be these first or second generation)htose technical and
professional secondary schools/training instituieen compared to native
students (80% vs. 60% of the total amount of stteleenrolled,
respectively). Few non-natives are currently afitggndyceums (the most
academically oriented secondary school option) @b with Italian
students (20% vs. 40%, respectively). Whether imamg students are
steered in this direction by family or teacl&rthey certainly seem to be
canalized in the lowestevel of the educational system, with the
concomitant risk of wasting some of the talentfooéign students. These
schools are often labelled “schools for immigrarig’ltalians and seen as
inferior in quality and status to lyceums. Moreqvém this kind of
establishment foreign adolescents often experienésolation,
marginalization and ethnical segregation (Van Za2€01).

Processes of school segregation are only appargtiytaneous. In Italy
there are no educational access restrictions: enativ non-native students
could, in theory, choose their school of preferernneschools where the
non-ltalian demand tends to increase, native familoften decide to
relocate their children to other, “not mixed” schedreputation seems to
be the main force that drives this choice, conrebtbean anxiety among
Italians concerning the possibility that their dndn be educated in
ethnically and culturally heterogeneous environmeRor this reason, head
teachers at professional institutes should martagerrolment dynamic by
improving the quality of mixed schools, making themrmore appealing
choice for native students and consequently raitirig immigrant students
towards both professional and academic institutions

31 |n Italy middle school teachers offer final yedudents a compulsory guidance
counselling service to orient choices of secondalycational institutions. The final choice
is up to students and their families, who may oy mat follow the teachers’ suggestion in
their choice of secondary school.
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As a result of these problematic factors, the peeges of foreign
students that show distress during their educdtipatn remains high. A
multiplicity of specific factors seem to be invotlzeOn the family side
factors include: parental job instability, the kdawn of the family, poor
housing, and social isolation. On the personal,sa&ieulturative stress
resulting from migration may generate a loss ajdistic reference points,
difficulty in overcoming the differences between e theducational
approaches of one’s native country and those ofhths country, and a
refusal to assimilate the new language or cultarapng others (Berry,
2006).

In brief, the most recurrent types of difficulty sstn by immigrant
students (including both first and second genanatioe:

- the lack of a fully acknowledged bicultural or nizidttural identity.
Rather, immigrant students tend towards a fornmseinailation based
on a process of “normalization” to the standardshef host country
(Besozzi, 2009b: 44). Immigrants employing thisatgtgy seem to
demand that they be “undistinguishable” from theiative
counterparts; they do not want to be seen as “Alf@ther). The
normalization process works at a dual level: thatitutional-formal
and the interactional-informal (these levels inelucurriculum topics
selection, assessment of previous competencesdeostion of face-
to-face relationship issues and so on). The ladlecdgnition of this
dimension of otherness implies a poor evaluatiomré’s ethnical
background that is crucial for the constructionseff identity in all
young persons (Phinney, Alipuria, 1990; Sante00?2).

- In terms of the teacher-student relationship, tteené is “almost
positive” because teachers are gratified by thehdriglevel of
motivation and optimism of immigrant pupils (Kaoiefda, 1995).
More critical, however, are peer relations. Oftemarty students
suffer as a result of other studentségative racial attitudes
especially where actions clearly aimed at contngstacism are not
undertaken under institutional responsibility (i.programs against
discrimination, education to diversity, etc.). R#@ts of native
students to cultural heterogeneity in the classrounight include
indifference, disinterest or outright irritation,high only lead to a
decrease in minority group members’ levels of esttem and of
their positive attitude.
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- Other forms of difficulties experienced by immigtastudents refer
to learning techniquedinked to low linguistic competence (for new-
comers), problems in understanding the structureediicational
tasks, unclear evaluation of skills, and lack oéqehte support by
teachers.

- Immigrant students also tend to experiedappointment towards
schooling and educationlue to unsuitable school choice, unmet
learning expectations, and major investment in paidk. These are
personal problems that immigrants could have in mmom with
native students.

- Immigrant youths also havdifficulties in developing a life-plan
particularly due to the challenge of negotiatinpaul requirements,
family expectations (often seen as “demands jestifoy parents’
sacrifice”), personal aspirations and self-imadée(othreatened by a
sense of perceived low self-efficacy and feelingshame).

The cluster analysis conducted on the Lombardy karppovides
evidence of three different forms of school disdresssociated with the
three clusters of students. Each group seems tegx@ typical form of
educational distress. To further explore and pmval more in-depth
analysis of these three conditions highlighted,ureit research could
profitably combine qualitative and quantitativealat

Table 4 shows the distribution of students’ sellaated perception of
problems at school across the different clusters.

Table 4 - “Do you have any problems at school?"r(@mtages)

Cluster 1 Cluster 2 oudter 3 Tota
Low profilers Realistic achievers pi
achievers

None 31.9 37.2 375 35.9
Some 51.5 50.1 48.8 49.9
Quite a few 13.7 11.4 12.0 12.2
Alot 2.9 13 17 2.0
Total 100 100 100 100

N of responses 254 341 410 1005
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The following paragraphs aim to offer a brief dgstasn of the three
different forms of distress that emerge from theadenalysis.

1) Low profilers Given the reduced level of expectations and messu
that these students have upon entering in the #@doah system, poor
school success is almost indistinguishable fronr giiation. The distress
they encounter is this termed “positional”, andludes a high-risk of
downward integration. These students normally dttelmort-term courses
in professional education and vocational trainind aometimes the lack of
external support can make it impossible for themreach the final
qualification. Those who leave school early tenéniter the labour market
at the bottom of the occupational ladder or to iermaemployed for a long
time; the latter may become particularly significhmdrance in terms of
their future career. Students whose long term jiafudes returning to
their country of origin might feel homesickness as obstacle to their
current commitment in the host country, promotimire in a negative
spiral and an inability to overturn the negativiéah situation.

2) Realistic achieversThis group includes those students who plan to
enter the job market at the end of secondary emugaivho come from
families of low and medium-low socio-economic sgatliheir life projects
are, for the most part, of long-term stability ialy rather than relocation to
other countries and they aspire to jobs as empdogetisans, and industrial
workers, or as technicians in trade or servicerprites. Their level of
school achievement is satisfactory; evidenced lmvealaverage scores on
the Well-being Inde¥. For these reasons it is inappropriate to speak of
“distress” in relation to their adaptation to ttehgol environment. Rather,
they are characterized by positive expectationsieifeless, these students
may perceive a sort of “anxiety for the future”,achcterized by the
apprehension that the labour market may not fitr tb&pectations and
aspirations. The greater the investment on a dpdgpe of job, the higher
the risk they may feel downgraded and dissatisfibgn they find a job
that is below their expectations and be affected“fystponed social
selection”.

32 Questionnaire items included in theell-being Indexare: “satisfaction of school
experience”, “do you have any problems at schod®y “how well do you feel you are
being treated by teachers and classmates?”.
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3) Explorative achieversThe third groupincludes a large number of
femaleswho arestrongly school oriented and invest in the possibility of
higher education (one third of students in thistduis attending a lyceum)
with the long-term objective of achieving high levgositions in the
receiving society (41% is aiming for a manageripipfessional, or
entrepreneurial career). School success is atabe &f this integration plan
and their motivations are predominantly expressivather than
instrumental. The youngest students (14-15 yetrsye of East-European
origin (from Romania, Russia, Ukraine, etc.), cleld of high or medium-
high SES and only-children (20% of the clusterljotae overrepresented
in this group. High levels ofVell-being Indexscores are correlated with
strong bilingual competences and second-languate. Skheir projects for
the future are varied and wide-ranging and inclddemany, the plan to
leave ltaly to emigrate in other developed cousiritnis latter element
being the reason why they are called “explorative”.

Even if students belonging to this group enjoy highels of school
success, their condition is not free from difficedt both objective and
subjective. For instance, the survey reveals thatgaificant number of
students (40.3%) would have preferred to attendfferent secondary
school institution. As we would expect, studentnfg within this cluster
tend to have high levels of self-esteem and a ipesself image, and tend
to be involved in continuous self-improvement petgethat, however, also
involve a great amount of risk and uncertainty. fBe outset they have
many family resources to exploit (including a bityéstment of trust on
their parents’ part) meaning that, in all probapjlthey are coping with
competitive and high-stress situations.

Moreover, explorative achievers tend to expecttdrium themselves,
more than members of any of the other clusters, Gard thus develop
greater performance anxiety or fear of negative@mues. Sometimes, they
come from very demanding families with whom it igfidult to have a
dialogical relationship. In terms of cultural hage, these students are
much less rigid than those falling under the otier clusters: that is, they
view their own cultural roots as the basis for neypen and multiple
identities. Thanks to formal education, they aram@of the fact that they
are different both from their families and from imat citizens, and
acknowledge their right and privilege to choose namd distinctive
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belongings. This sort of “multi-" or “bi-culturalit, however, can produce
forms of distress during educational development.

The aforementioned forms of distress notwithstagydia general
improvement has been assessed both by nationaloaatl statistics in
terms of improvement in school access and educdtisuccess of
immigrant students. As a result of foreign studefitsotivation” and
“optimism”, the gap in school proficiency betweestines and immigrants
is gradually being reduced; more immigrants ordrkeih of immigrants are
attending lyceums with positive results (especidifigse geared towards
education and language specializations); more iomngsof the curriculum
are being carried out, aimed at enhancing mulfiples of cultural, social,
and religious expressions (especially in histospgraphy, the languages
and literature), in accordance with internationaidglines (cf., Eurydice,
2009).

Consistently with the results of research conduatedther countries
with high immigration rates (i.e., France, the Ukhen family SES and
time of school attendance is controlled for, imraigrand native students
show similar levels of school results. Thus, “etlityl' or immigrant status
is not, in itself, sufficient to predict successfulunsuccessful educational
outcomes, because many variables affect schookgisbr well-being. We
therefore need to adopt a broader definition oluGadional achievement”,
which takes into account:

- the acquisition of a final school-leaving certitiea

- the avoidance of early school dropout;

- the resolution of any school adaptation problems;

- the type of job found after graduation (in relatiwith the school
attended);

- further education;

- the re-orientation of the student toward a moresooant type of
educational route for him/H&r

% This broader definition of educational achievemésttaken from an
empirical study carried out in Lombardy, fundedtbg Regional Council in 2007,
called PRISMA project: educational success within youngmignants and
strategies for empowerment See the whole research report at
www.galdus.it/pubblicazioni (Colombo, 2007).
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In the future, what will really give evidence ofcsess or failure among
immigrant youths will be their occupational statligshey get a job shortly
after completing education, if they enter the Ilabauarket under
universalistic criteria (by merit as opposed to faailitated routes; i.e.,
family connections or other forms of privileged jatcess), there is a good
chance they will have good careers and we can splesiccessful social
integration. At present it is perhaps still toolgdo make predictions of
this sort: the majority of immigrant students ialjt are attending the first
2-3 years of secondary school and only very fewtheim are currently
enrolled at university.

On the basis of a recent study conducted on thdogaiplity of young
immigrants in Lombardy (Besozzi, Colombo 2009)afipears that the
transition from school to work for these young naerd women is, for the
most part, linear and positive. A good range of leygrs contacted say
that foreign students coming from vocational tnagncourses are generally
employed directly by the same businesses where timelertook their
apprenticeship training, exactly like Italian stotee Entrepreneurs (in
productive sectors like the mechanical sector, tedais, trade and
aesthetics) particularly appreciate some personatacteristics of young
immigrants, such as: the drive for achievement ptadality, a positive
representation of work, pragmatism and realism.

In sum, research data and statistics on the aemhatation paths of
immigrant students show a complex situation. On dhe hand, these
young people invest strongly in education and hawmecessful school
achievements, and tend to find good reception & eéducational and
vocational training system. On the other hand, they several risks and
encounter various forms of distress during theircatgional career in Italy,
even though their overall level of achievementighhThe challenge they
are facing now is that of defining and carrying autlong-term” project,
particularly in terms of finding a place in the ¢aip market. From our data
it appears that only some of them — the realistiexplorative achievers —
are ready to face such a challenge.

Negotiating the future: categories and analysis for a comprehensive
approach to social inclusion
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The chances for social integration open to immigsa&cond generations
represent a crucial aspect for the interpretatibmolti-ethnic societies.
Unlike the issue of integration of adult immigrarttse condition of young
people presents several complexities: it represantisrning point in inter-
ethnic relations, pointing to a general acknowledgtrthat an irreversible
change is occurring within the human and sociabgsahy of multicultural
countries” (Ambrosini, 2007: 64).

Integration is not a self-evident concept; on tbat@ry, it requires a
clear rationale and an adequate contextualizatdmetused as a powerful
category of analysis. For instance, the issue aofingoimmigrant’s
integration is strictly linked to the problem ofeiatity, which underscores
the existing connection between the collective wedndividual dimension
in adolescent development: at this age, the matwiduals feel at ease
with their own identity, the greater their chanoégxploiting all the routes
to integration in society. The identity of immigtans also a crucial issue
in determining good living relations among differepeoples in a
multicultural society, both in the present and he tfuture. Peaceful
cooperation among members of the same communityil€nthe
establishment of spontaneous interaction on batéssiin terms of needs
and aspirations.

The term “integration” evokes a wide range of mdatoncepts in its
stride: acculturation, inclusion, embeddings, amel more consistent idea
of belonging, that is, taking part in, or feeliftat one is part of, a given
context/environment. The issue at stake here istlgxt distinguish the
different ways to construct and negotiate sucmaesef belonging.

Traditionally, immigrants became full members ofeithreceiving
society as a result of assimilation. This was acgss that implied the
relinquishment of a part of their dimension of ‘“ethess” and an
acquiescence to acquire some of the characterisick traits of the
majority. This assimilative model however, has begun to show its
weaknesses, for several reasons: firstly, because impracticable for
individuals to ignore and abandon their previewsntities; secondly,
because in a post-modern society individuals ngdorencounter social
contexts which are culturally uniform or cohesiveyt rather social
environments that tend to be pluralistic (Grill@98). Finally, as Portes
and his associates have shown for the US casegropotary immigration
is confronted with an incorporation paradox due tte fact that
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“assimilating to [native] surroundings may derailcsessful adaptation,
whereas remaining firmly attached to [one’s] paeentmmigrant

community may strengthen [young immigrants’] chaic@ortes, 2006:
245).

Thus, individuals, families and ethnic groups aancultivatemultiple
belongings which is an alternative form of integration tlegitails multiple
memberships (national, transnational, culturaigi@lis, professional, and
linguistic) that do not coexist in contrast witheoanother but rather are
partially overlapping. This vision seems to fit tha@uralistic and
fragmented nature of receiving societies, whiclepfat one and the same
time, a wealth of opportunities and pose seriougatis to successful
integration. It also demonstrates that there isample space in society
where individuals can elaborate, work through ameformulate their
identities in order to choose who to be and howdadicipate in the social
life of the host country. In other words, migrantrgons (and young
immigrants in particular) can be active in the d¢aorgion of their group
memberships (Santelli, 2003) and demonstrate agandke process of
shaping their lives.

We are not dealing here with an exasperated politicifference, based
on the relativism of each culture in relation withe another. Such a
system would lead to a negative interplay betwaennted for distinction
and the search for power, which would take placpaas of the inclusion
process, and produce problematic outcomes in tefrsocial conflicts,
separations, and the relegation of minority grougmiers intenclavesor
ghettos. With the multiple belonging option, corsady, we are confronted
with a re-balancing of the relationship between cmwers and natives,
avoiding both the exasperation of the rights clédy immigrants) and the
imposition of a straight-line adaptation to the thesvironment (by
natives). As Benhabib has pointed out we need $orenthat “democratic
inclusion, on the one hand, and continuity and gmegion of cultures, on
the other, do not become mutually exclusive” (2002

Such a dialogical and flexible way of building sdanembership opens
to a new era of encounters and exchanges betwesg yarticipants both
in the public sphere and in private interactions.

According to this perspectivesocial integration is an identity issue
which puts the focus on the cultural dimensionslbnly on the cultural
plane that each member of a multi-ethnic society participate, on the
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basis of: more or less assimilative forms of accalion, an essentialist or
procedural understanding of social identity, digfermodes of treatment of
ethnic difference as a factor of discontinuity ihet social sphere
(neglecting, claiming or exploiting diversity).

Approaching the study of cultural phenomena foaysin the subtle
borders between visible and invisible, the expliaitd the implicit,
however, presents serious difficulties for soctearch. Often researchers
are culturally and linguistically distant from tiseibjects of their enquiry
and live the embarrassing situation where “epistegical principles and
methodological rules are not helpful, if they am wcouched in deeper
dispositions, at least partially linked to persomgberiences or to the social
trajectories of migration” (Bourdieu, 1991: 5). Qtitative researchers,
using survey and questionnaire methods to collata,dfrequently meet
misunderstandings and compliance problems dueitioatrincidents and
the existence of a different frame of referencahi@ observed-observer
relation (Colombo, 2001). On the qualitative sidéhe limited
generalizability of the data emerging from narmatbiographic materials
can be a serious limit to these approaches: ofteese are individual
sources of data from which the extrapolation ofegahobservations is
misleading and inappropriate.

Since the early 1990s in Italy a limited numbeewfpirical studies have
been carried out on the processes of social ir@iuaimong immigrant
youths. At the turn of millennium, however, we @tédl only at the very
beginning. All these pioneer studies focus on taetral role played by
school integration as the main tool for future abanclusion and on the
value of school success in determining ascendingilityo for second
generation immigrants, as is the case in all OEGIhtries (OECD, 2006).
One of the most interesting findings that emergemnf Italian studies
comes from research on pre-school attendance anudmgren of
immigrants and the challenges of “everyday-multimalism” that pre-
school teachers and assistants are faced with.

The most complete and organic study on immigrantesgents in Italy
to date has been conducted in 1998 by a team oiv@rgities on a sample
of middle school students (Giovannini, QueirolorRas$, 2002). At the time
the research was carried out the “discourse ofro#fss” was only just
entering its initial phase and the immigrant stugeEpulation was less then
2% and concentrated mostly in the Northern area Study compared
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Italian and foreign peers, their motivation foreatiing school, academic
results, school choices and aspirations for theréytand found that the two
groups shared more similarities more than diffeesp@and that this was
due to the common experience of being public scetalents. Currently,
immigrant pupils represent 7% of the whole stugeagulation (Santagati,
2009) and are settled across the national territdfpreover, public
opinion, media and juridical discourses on immigrathave increased and
show a greater level of ambiguity between claimsrftegration and efforts
towards expulsion (Grillo, Pratt, 2002).

Other surveys have also recently been carried fmatising on a
comparison between immigrant and native studentgrims of academic
results (Mantovani 2008; Casacché,al 2008). Both studies noted the
considerable participation of immigrant youths ithaol activities, but
confirmed the existing gap of opportunities in emtion and the less
favourable system of support they receive outsidgscoom time.

The local research carried out by the Regional Cibwi Lombardy,
that the present paper is based on, on the otlmgt, laémed at offering an
in-depth analysis of inclusion processes and ofressntations of
integration expressed by 14-19 year old immigramis metropolitan area.
School outcomes are considered the point of degmarif young
immigrants’ social trajectories, in terms of thpiojects for the future —
including the type of job they aspire to, the pladeere they wish to settle
and start a family in, the acculturation model tlobypose to adopt — and
can have significant weight in determining futueghs.

Through an in-depth approach the survey shows ¢l ffor a broader
exploration of the cultural world of young immigtanthe analysis cannot
be limited to their educational attainment or sdrexhievement, because
good results in education may be coupled with dgpees of
discrimination or problematic social relations. Tdgproach adopted in the
survey, however, fails to identify similarities adidferences between the
condition of social inclusion of natives and foreégs.

In conclusion, the Lombardy study has enabled witine some basic
suggestions for future research in this area. Aaeh design which aims
to develop a comprehensive view of social inclusiprocesses of
immigrant youths must:

- adopt a broad concept of integration for the imeagion of data,
which overcomes both the assimilation and the ciffgation

ITALIAN JOURNAL OF SOCIOLOGY OFEDUCATION, 1, 2010.
42



Interpreting social inclusion of young immigrantslfaly
Maddalena Colombo, Mariagrazia Santagati

perspective. An open view of social integrationugtide centred on
the negotiation between immigrants and the hosteggcso as to
preserve both cultural differences and the comnatrogvalues for
peaceful coexistence. This is a point which emesgestifically from
the analysis the paths of immigrant adolescentsdwtied in
Lombardy, characterized by a generation which airas
“normalizing” its difference;

- recognize that social integration and the congtncbf a social
identity are closely connected. This, in turn, ref® the fact that the
more young immigrants will be allowed and encoudageassemble
their identity freely and not be constrained inteoasing “pre-
packaged” identities, the greater the levels aégration in the host
society;

- analyze individual and generational pathways thiowg multi-
dimension interpretation model, combining strudtuaad cultural
factors as well as personal agency. The latterreasa significant
degree of freedom in choosing alternative iderstifigr from those
established by either original backgrounds or damirvalues of the
host society;

- consider the family as the starting point for thealgsis of social
inclusion, also in those cases where young immigraeach and
settle in the host society on their own. Family Kzmound plays
various roles during the integration process oéifgm youths, such
as: a) shaping significant daily experience (inficed by
descending/ascending mobility tracks due to migrafib) providing
the set of resources (rich or poor) which shape gfethe offspring’s
destiny, and c) providing the set of values oridrte sacrifice and
redemption which are a great motivational suppant ¥young
immigrants;

- consider the issue of citizenship, that in Italyégulated by théus
sanguinisprinciple; further, it must be acknowledged thisizenship
is the only chance for fully inclusive participatioof the next
generations;

- view educational achievement as an indicator ofngopeople’s
capacity to accomplish certain expected outcomesonty in the
cultural domain but also in the occupational fielthis approach is
based on the assumption that without educationaieaement
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immigrants risk “positional distress” (the risk afssuming a
subordinate position in society), reaching an usfsattory degree of
integration;

- always include the native population in the dataasea comparison
group, in order to verify the level of equality tife host society,
which is the key principle regulating the provisioh chances for
young people;

- finally, analyse social inclusion pathways from fh@nt of view of
immigrant youths themselves, without neglectingaloend national
political orientations which strongly affect the&al life chances in
Italy as well as in Europe.

The universalism of social rights and equality gdportunity are
systemic factors which research has shown to bg weportant for the
assessment of integration: it reverberates direotlyimmigrants’ self-
perception, in terms of possibility/impossibility building “normal” (that
is, equal) life-plans and ensuring upward mobilityfe paths of young
immigrants will thus necessarily intersect (at squot) with the system
of opportunities and the available cultural altéines. Nonetheless, the
outcome will depend on each individual's persorggreey which creates
the singular alternative between the native andedbeiving environment.
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