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Abstract The study of integration processes, specificdibzusing on the
educational field, has reached a crucial stage tighemergence of the second
generation. This paper focuses on the relation éetva specific group of foreign
adolescents, the so-called 1.5 generation, ancihon the one hand, interviews
and group discussions with students highlight hdweyt build their socio-
integration paths and, on the other hand, focusiggawnith teachers stress how
schools try (or don't try) to re-define themseltesvards a more complex and
heterogeneous school population.
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I ntroduction

The children of immigrants are now a numericallyd aducationally
significant component of many European school idistr

In fact, more than two million migrant children i the EU are under
the age of 16, facing the problems of fitting irddferent educational
systems (Sopemi 2008). According to the main poliaierest in the
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integration issue both at national and internatiolexels, increasing
attention is dedicated to their education, idesdifas being a powerful tool
in their integration process (Heath, Rothon angikKa008; Lucassen and
Feldman 2006). Paying attention to the educatioimnwhigrant children

from before they enter the school system is esdefuti promoting their

integration, as is stressed in the “Common basmciples on integration
policy”, adopted by the European Council in 200heve education is
considered a priority area of intervention, esgdbcta support children’s

educational achievements and to prevent early $¢bawing. Several

documents from European institutions stress theoitapce in promoting
migrant pupils’ school integration and to fight ag the risk of their

social and labour market exclusion. So, in receaary, numerous
initiatives and projects have been developed aalldevel to support
children of immigrants in education, with measwuasging from language
acquisition to vocational training.

Unfortunately, the performance of these childrenegally lags behind
in all school success indicators: higher percergtagehem drop out, they
repeat classes more frequently, and are conceniratbe least challenging
educational courses (Crul and Vermeulen 2003; @nal Heering 2009).
Nevertheless, after decades of immigration to Eemop countries,
immigrant groups still tend to show rather poorelsvof education and
training. There has been some improvement in enurcébr the second
generation, compared to the first generation, leeitain picture is still one
of structural disadvantage in education and vonati@and professional
qualifications.

The educational gap between them and the childfenatve-born
parents is of great concern to local institutiond aational governments.
There is an ongoing debate about whether the mendi¢he ‘new second
generation’ are able to move up the educationaldadr whether they will
form a new underclass in Europe’s largest citieedbbd 2004; Wicker,
Fibbi and Haug 2003).

The field of education has the capacity to coumteraall at the same
time - structural, cultural and ‘common identity’anginalization. Recent
North American (Massey and Denton 1993; Portes Rnchbaut 2001;
Kasinitz, Mollenknopf and Waters 2004) and Europesgsearch
(Heckmann, Lederer and Worbs 2001; van Zanten 26612.0 and 1.5
generations indicates that the vast majority of igremt children —
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regardless of ethnic origin — aspire to collegeredeg and professional-
level occupations. In this respect they mirror #piration profile of
American- or European Union-born youth. However,nyneof these
children grow up in conditions of severe disadvgatand face major
impediments to attaining their goals. This strorsgipancy between their
aspirations and the resources for attaining goassl&éd some researchers
(Portes and Rumbaut, 2001) to suggest that thendegeneration may be
trapped between low-skill/income jobs and the etlowehistories of their
parents and their own aspirations.

To combat the risk of school failure, relevant pels and significant
actions have always been carried out at sub-natibmzels. Local
authorities have developed projects, initiatives giolicies, involving
schools, associations, NGOs and immigrants’ comtiasito improve the
education and training of migrant youth (Allemanhi@hda 1997). This
sector deals with the more general context of loetdgration policies.
According to Heckmann and Wolf (2006) and RicucgDQ7), some
European cities (e.g. Frankfurt, Stuttgart) andridis (e.g. the Swiss
Cantons of Neuchatel and Fribourg) have set upmgirogrammes for
local integration policies in recent years, inchglithe organization of
special integration offices within the municipalnaidistration and the
establishment of working groups and councils (Gimgahd Jochum 2009;
Zay 2008; Zay 2009).

Half-1talians: born overseas, growing up in Italy

Until now, the majority of minors have arrived itally for family
reasons. This means that their age at the time kbieytheir country
acquires significance. In fact, unlike the strietend generation - defined
as the generation which is born where parents mmaigeated - foreign
adolescents born elsewhere share with their patieaitscountry of origin,
language and culture, although they differ in othgpects. Therefore, how
can we define these adolescent minors who havaicetiaracteristics that
would compare with first generation migrants ant e projected — and
partly socialized — within a context different fromhere they were born
and partially grew up? Some lItalian authors (e.mbfosini 2006; Dalla
Zuanna, Farina and Strozza, 2009; Casacchia,.e20fl8) use Rumabut's
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(1997) classification of the ‘1.5’ generation. lhet ongoing debate,
increasing attention is being paid to the heteregam universe of
immigrant minors: studies by Mantovani (2008), Rewa et al. (2008) and
Ravecca (2009) divide them into immigrant children children of
immigrants (individuals from birth to age 18 whona® to Italy with their
parents: they can be further divided into the ‘1.2%.5 and ‘1.75
generations), second generation immigrants (th@urtédorn children of
first-generation immigrants), unaccompanied mifioRoma minors (they
belong to different ethnic groups, often with kalinationality); minors
applying for asylum (they are beneficiaries of haitaian reception).

The discriminating variable is immigration age agenerally, the phase
of the growth path in which the minor was when && his homeland.
Therefore, the minors who went through primary alization in their own
birth-country and then migrated before reachingpethge are presumably
comparable to a second generation: in fact, theyoften defined as such
(Manco 1999; Driessen and Dekkers 1997). Those amiwed with an
already-formed luggage of norms, values, behavibeit not yet put into
practice, are more remote from the second genaratiad are placed in the
middle of a path — either linear or impervioushattleads from parents to
peers, either autochthonous or from the same ogumit born within the
new context (Zhou 1997).

From the viewpoint of those thinking in terms ob$k young people «in
the middle» or «half-way through», the definition«ol.5 minors» enables
us to move more easily in the intricate world oéridty and plurality of
assimilation and interaction processes that thesermexperience in the
inside world (family and origins) and outer worktkool, peer group and
either the host society or the birth society). Thisfinition is not
universally accepted or shared in the scientifibade. Recent studies
(Comitato oltre il razzismo 2006; Comitato oltregalzzismo 2008; Ricucci
2010) have demonstrated that the living contex¢. (family social
conditions, family composition, local context wherngeople live,
characteristics of local integration policies) imEnes in integration paths
more than the generational group to which one lgglon

2 According to Italian legislation an ‘unaccompaniméhor’ is a minor who does not
hold Italian citizenship or that of another EU MeamiState; he/she has not applied for
asylum but he/she is in Italy for other reasonsgheit assistance or legal representation on
behalf of his/her parents or other legally respolesadults in accordance with Italian law.
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Foreign adolescents are a heterogeneous univeeiebtographies are
more complex than they're being born overseas.slitrue that their
migratory experience represents a heavy markectrainterfere with their
life-course, but they are more than foreigners. yTlage first of all
adolescents and they have to face of a “doublesitran”, i.e. the passage
to both the adult age and the host society (Catmen@ulli 2009: 10). Two
passages that day by day define these young pesplthalf Italians,
because they become adults as well as their Itpk&ns: in fact, according
to Eve (2009), it is not important to look at wizatolescents’ and young
foreigners’ generational group is, but what kinceaf/ironments they have
contact with (e.g. schools, associations, peer ggpuN the meantime,
foreign adolescents take a distance from theilaltgbeers because of their
past and their difficult access to Italian citizeips In other words, they are
in the middle of a pathway, from what they werethmir countries (and
what the host society thinks they should be) andtwliey both are and will
be in Italy.

The research: brief methodological notes

What's happening in the Italian cities? What are #xperiences and
integration paths of young migrants? The variouasps of welcoming,
insertion, integration and then either school ssea# failure are crucial in
order to better understand how students with migyabackgrounds (or
migrants themselves) are defining their careert) bo school and in the
labour market. In other words, does school intégmapromote highly-
qualified education paths or encourage “downwarsingitation” (Portes
and Zhou 1993)? How do foreigners consider it? ldoas school redefine
itself in the light of the new characteristics b&tschool population (e. g.
place of birth, family socio-economic conditiongnguage spoken at
home)? To try to answer these questions, a quaditatudy has been
designed. Specifically, research which | carried wu2007-2009 was
focussed on: 1) outlining the current schoolinguation of migrant
students; 2) identifying practices for solving kisgues emerging in the
national (and international) debate on migrant ethe and subsequent
labour-market — integration: lack of language pmefncy, differences in
school curricula, difficulties in school-parent agbnships, teaching of
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languages of origin. Thanks to the collaboratiosaifools and associations
(both ethnic and intercultural), I've interviewedn the one hand, 30
migrant pupils, boys and girls, 16-24 years oldintyafrom Morocco, the
Philippines and Rumania and with various backgrsungocial,
educational, age of arrival in Italy). On the othand, I've listened to the
institutional voice of teachers: 5 focus groupseved to understand how
schools organize themselves to guarantee equalrtopiees for all
students and how teachers consider migrant stud&wetssum up, the
empirical collected material refers to a) interviewith young people,
whom I've met both in various high schools and vmeel schools in
Turin and in intercultural youth centres; b) twaidis groups with young
people to discuss results emerging from interviesysfocus groups with
teachers, mainly involved in their school actigtia the specific activity of
welcoming and inclusion of foreign students.

This research is not representative of the Itatiantext, but it can be
considered as a ‘case study’, focussed on a specda (Turin), with local
characteristics and a long history of managing igration flows, starting
with the experience of Italians coming from the tBom the 1960s. In this
article | present some findings from this research.

An overview of the Turin context

Over the last 30 years (with an acceleration oerlast decade), Turin
(in the north-west of Italy) has experienced diéfdr migration waves due
to various impulses and motivations, less tempogy more inclined to
permanent settling. According to the data of thatiSics Office of the
Municipality of Turin, by the end of 2007 there wet03,795 foreign
residents, equal to 11.4% of the entire resideptifaion. It is a population
that comes from over 150 countries. The main natibes are Romanian,
Moroccan, Peruvian, Chinese, Albanian and Filipino.

Immigration from Eastern European countries is, auays, the most
dynamic, thanks among other things to the latesticqumure of the
emergence of moonlighting (the so-called “Bossi-kegalization”), which
allowed the emergence of a large number of peogie got into the
country illegally together with the legal ones (R&007).

Every year it becomes clearer that the foreigngmnssence in Turin, as
in the rest of the region and in Italy, is more amdre a structural
phenomenon. The labour market, household life,sthgcture of services
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and schools, the organization of cultural and melig spaces and the
requests for political participation represent sashehe areas of society
characterized (and sometimes modified in their migion) by work,
activities and everyday routines of immigrants veslhpted to the socio-
economic fabric of the city (Ricucci 2008).

Table 1. Main nationalities of foreign documeneétizens in Turin. Data on February 2009

Country of origin Number of foreigners % on theatef foreign residents
Romania 41,159 39.7
Morocco 16,416 15.8
Peru 6,364 6.1
Albania 5,050 4.9
China 4,305 4.1

Source: elaboration on City data.

At the same time family reunification has balancde gender
dimension, although there are ethnic communitiemgty characterized by
gender: Peruvians and Filipinos (women are thetgnegority), Senegalese
(mainly men).

If we analyse the age structure of the immigramutation, we find that
it is composed essentially of young people. Acemydio the person in
charge of the Statistics Office of the Municipald§ Turin: “We notice a
preponderance of immigrants in Turin around 30 yexdd (30.7% on the
total of foreign people in 2007, with an increa$e8b.5% on 2005) and a
substantial equal tendency in the composition ef ¢ther age ranges”
(Rava 2007: 81).

Migrants’ insertion in the labour market is not eliy distributed in the
various economic sectors. The highest concentratiommigrant workers
is found in domestic labour, where over half of &gpes (an estimate,
according to Inail data) are immigrants (Di Mon&ff)8). There is also an
increasing number of self-employed (Fieri 2008).

With regard to religion, Islam represented the maligious affiliation
among immigrants up to 2003: since that year, iiessing arrivals from
Eastern Europe have gradually changed the religgmenario. Even if
Muslims now represent the second religious groupregmmmigrants, they
continue to attract the attention of the media ltaléhns in general.
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In Turin, foreign minors have long been the foctiguoblic officers’
reflections and actions, of voluntarism and of NG&sthe beginning of
the 1990s, the attention paid to foreign minorpeemlly adolescents from
Morocco and Albania, led to the experimentationspécific methods of
reception in co-operation with the city administvat education
departments, police and prosecutors’ offices audrjie courts.

Young people who have arrived recently or have lbegnited with their parents
after years of separation during which they werekked after by grandparents
or uncles, or who were born in Italy but are an@lféke cultural and legal

foreigners ... are often young people who are see#itglance between two
worlds, hence between two cultures (sometimes émodifferent cultures) or a
synthesis between their past and their future,imply young people intent on
building their own identityTeacher in high school)

However, this was only a part of the adolescentsdiin the city: there
were also minors present in the city to join tHiamily members, who were
less well known to the public services.

Findings

A general portrait

All the interviewees appeared to be well insertetd iltalian societ}:
they speak Italian, enroll in schools, have mixednd groups of friends
with whom they speak Italian language, participateboth intercultural
activities and initiatives in their free time. Howves, their sense of
belonging to this country was weak and was undexthioy a strong sense
of attachment to their country of origin. This sensf disconnection
derived from the challenge of learning either & dfficial languages or the
fact that they were not born in Italy.

To briefly outline the characteristics of the youpgople whom |
interviewed, the section below presents a summbaanswers to questions

% Recent Italian surveys on foreign adolescents denshe following issues in order to
identify the level of their insertion into/parti@pon in the Italian society: enroliment at
school; characteristics of peer groups; languagekesp with peers and in free-time
activities.
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aimed at finding out their attitude towards sommués dealing with the
integration process in Italy:

- The general perception of the Italian context wasitive. Freedom
and opportunity were among the "best things" altaly for the members
of the focus group. ltaly's integration policiesrevalescribed as another
likeable facet of Italy, as the immigrants feltttktzere were no pressures to
abandon their roots;

- When asked to talk about the things they didlket about Italy, the
participants appeared to have some problems. Maagg immigrants did
not like the consumer culture and the unrestrajp@cuit of wealth and
status symbols;

- Many young immigrants also acknowledged that theegration
process was harder on their parents than on theesset is apparent that
the frustrations felt by their parents had a sigaift impact on the young
people: all the interviewees agree with the higlpeexations of their
parents towards their school success and favourdddb@ur-market
insertion. All Romanians share the difficult task ahanging the social
status of their families;

- Almost all young immigrants (especially amongigtitos) said that it
was very important for them to maintain their ctdtu heritage and
language. While the degree to which the participattempted to maintain
their own cultures varied, many were unconcerneduglvhether they
would be able to do so;

- Racism came up spontaneously in all the intersiand the two group
discussions. Among the interviewees, the youngemigrants (16-19,
mainly students) indicated that it was difficultr fthem to tell whether
discrimination by authority figures was based oe tact that they were
immigrants (e.g. Romanians) or because they wemabees of a visible
minority (e.g. Filipinos). The older participant2024 with some
employment experience), particularly males, indidatliscrimination in
their attempts to find employment. However, mariy tleat this was not a
serious problem in Italy. They compared ltaly tbest nations and noted
that Italy's tolerance for multiculturalism lessdrtee problems of racism.
Several participants felt that efforts to promatieitance and understanding
should be focussed on schools and aimed at bothdesa and students.
Romanians stress the need for training coursexjtaia to Italians the
difference between Romanians and Roma.

ITALIAN JOURNAL OF SOCIOLOGY OFEDUCATION, 1, 2010.
114



Foreign adolescents at school Roberta Ricucci

Table 2. Attitudes toward some issues dealing with ititegration process in Turin.
Comparison among three groups. (+) means a posidtitieide and (-) a negative one.

Moroccans Filipinos Romanians
Attachment to their countries - +
Attitude toward maintaing + +
their culture
Perception of Italy +/- +/-
Evaluation of Italian + +
integration policies
Experiences of racism - - +

Analysing the stories of the young people intengdwthe integration
efforts are obvious and so is the desire to be-agilicated, especially by
those minors who arrived in Italy with an educagidoackground:

“l arrived in July and in September my mother etedime in Grade 10. | spent
my summer studying Italian, watching television|darn: | wanted to be as
good as | was in RomanigF, Romanian, 17-year-old)

“I enrolled in high school because | want to be actbr, like my mother. Now
she is a waitress, | don’t want to become likejbst because | am a foreigner”
(F, Romanian, 18-year-old)

“ | arrived three years ago; the beginnings wererwdifficult because
everything was different from what | learned by efiysSometimes, at school, |
wanted to cry, to run away and never come backy éveugh my school friends
in Grade 9 were kind and when | understood the lmgg a bit more and was
able to communicate, | went out with them. Wherrived | studied a lot and |
was the best in the claséM, Filipino, 18-year-old)

From these stories, the relevance of family andsipeificance assigned
to education as an instrument of integration imddidn society is obvious.
However, if the family is capable of representingesource to support
education efforts, sometimes it transforms into eaVy load for the
definition of schooling paths as well as of edumativithdrawal. Personal
inclinations are replaced by parents’ economic sestl worries as they
prefer to guide their children towards careers #msture quick access to the
labour market. Within the Italian context, foreigdolescents mainly attend
vocational institutes because these are considsddss demanding and

ITALIAN JOURNAL OF SOCIOLOGY OFEDUCATION, 1, 2010.
11t



Foreign adolescents at school Roberta Ricucci

more useful to job placement (therefore suitabtefdoeigners) as well as
because the institutes are also attended by felwnals.

“I enrolled in this school because | already knetliar kids coming here. To be
the only Moroccan in a class, | couldn’t bear {f1, Moroccan, 17-year-old)

“When | arrived | went to the high school directorenrol and he told me the
school was too difficult for us foreigners, so hentsme to the vocational
institute’ (M, Moroccan, 18-year-old)

How do schools organize (or not) themselves inordmg to a new student
population?

The research paid attention to schooling becausthénanalysis of
migratory phenomena (Reynolds, and Cuttance 19@RerFand Hannum
2002; Luciak 2004), school integration and inteti@n politics towards
young foreigners are a crucial issue. In fact,nftbe one hand schooling
integration represents a stabilizing indicator té@dance and redefinition
of the migratory project, on the other hand it citmites to the shaping of
future generations. Schooling, traditionally a abzing organization, has
been among the first institutes to be forced tavemt themselves because
it is involved in immigration issues. It is espdigiawithin a progressing
school system that foreign adolescents develop thtggration path and
strengthen their identity. These are non-linearcgsses and are strongly
influenced by numerous variables: being born ity lta recently arrived,
language fluency, the family reference context,osthieception politics,
etc.

In Italy, attention to migrant pupils, or those drgjing to an ethnic
minority, especially at lower secondary school levéas been
acknowledged as crucial for the definition of imtggn paths. In fact, it is
exactly at this level that the bases for subsegsehboling are built:
without language support, an educational basis, freign minors
arriving from abroad when 11-14 years old risk purg exclusively
vocational education.

It is by now obvious that dealing with school imatipn problems
means entering a multi-faceted and constantly @wgplworld, in which
there are numerous actors: teachers, autochthoandsallochthonous
students, native and migrant families, cultural ratmls, associations, local
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government operators, etc. The research, analydigliefinition of methods
and activities must take into account each schoalved actor’s
viewpoint in order to develop efficient project®sponding to foreign
students’ requirements, compatible with the lockigation system.

Findings from discussions with teachers in my stadgfirm what has
already been written in previous research whichemamed that the
institutional setting is extremely important foretfiuture opportunities of
young generations (Fravega and Queirolo Palmas ;28@30zzi and
Colombo 2007). Speaking about the institutionalirsgt Coleman (2005)
underlined that while education plays an importahe in people’s lives,
contributing to determine class status, degree amfiab mobility and
attitudes, it is not necessarily the only determgncause of inequalities or
the key to equal access to highly-qualified labopportunities. This of
course does not mean that other role-players, asigqarents and teachers,
should be forgotten. Following Coleman’s teachirsghiools in Turin have
developed projects and initiatives addressed nigttorstudents, but also to
parents: the idea, as has been stressed in dd¢be groups, is to promote
school integration thanks to a co-operative apgroadere schools (and
teachers) should collaborate with parents, volusieeultural mediators
and associations working in the same area. Thesfacuot only on the
single student, but also on families, both immigrand Italian, who have
to learn, on the one hand, what it means to gehod in Italy and, on the
other hand, how to interact with immigrants.

In this way, schools have begun to re-enforce thigémtion to families,
promoting their relations with the institutionalus@tional setting.

In many cases, schools encounter difficulties imrwinicating with
parents because of their lack of knowledge of thecational system and
the changes it has undergone. Sometimes, even amathge families,
language represents a barrier, though certainlyirobdnly one.

“Being an immigrant is not in itself an obstacle tesults. It depends on the
family, on the school’s involvement, on your soclaks: language is important;
and if the parents don't speak the language, howtbay help their children?”
(Secondary school teacher)

“How are the interviews with the families going? freign families speak
Italian or another European language, | can managgierwise | get a pupil to
help me. We have rung the cultural mediators tviige they didn’t help us. |
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would also like to organize an Italian course fmrents” (secondary school
teacher)

Until recently, language teachers fulfilled theerabf school/family
mediators and were often asked to bridge the gawelea parents and
teachers (Besozzi 2005).

Providing school support means also supportinga@ditainment. Data
show that some students (e.g. pupils of Roma baadkgt, pupils with
disabilities, pupils coming from families with awoeconomic capital,
pupils with a migratory background) have perfornenand social
integration problems within their class (Miur 2006ur 2007; Miur 2008).
In order to help compensate for both these andrgbheblems, some
initiatives and projects have been funded in regeats: to support migrant
pupils’ school integration (language courses, caltu mediators,
translations of educational materials and definitaf leaflets explaining
the characteristics of the Italian school systam)mprove the relationship
between schools and migrant families, and to omgatraining courses for
teachers to develop new methodologies and defime instruments for
teaching in a multicultural class.

Focussing on the last group of initiatives, wittgaed to teachers,
training courses have been organized to improvehieg ability in a
multiple-complex context, which is characterized foypils with various
and numerous needs: psychological, physical, alltand social. As
teachers often have to become “youth workers, edigia social
assistants”, they need to improve their skills tttdr understand the
generation of “the risk society”, as Beck dub®8ie¢k 2002).

Thus, the training courses offered to teacherseattistinguished as:

a) Training courses to promote pupils’ understagdof life in a
multicultural society.

As socio-educational research indicates (Kelleshalhd Montadon
1991; Palmonari 2001), adolescents’ identity d&éni and social
integration sway between a strongly emotional caltsystem within the
family context and a network of strong and prewagilsocial symbols and
meanings in the host society, outside the familgr Bdolescents, the
immigrant, or immigrant’s children’s status, inveksa greater chance of
facing difficulties as compared to the full reatia of one’s own self as
well as a greater likelihood of remaining at thede of society (Eldering
and Kloprogge 1989; Elliott, Payne and Ploeschr299
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b) Training courses for teachers to develop newhoudlogies and
define new instruments for teaching in a multicdticlass, first of all for
teaching Italian as a Second Language. Numerouseswere set up at
local level in order to give new instruments toctears, but the outcomes
are not so positive. Teachers involved were feaompetence that should
be specific to each teacher, their core abilityiyyet considered part of the
background of (only) the literature teachers;

c) Collaboration with professionals (e.g. counssllopsychologists,
youth workers) inside and outside the school. Tdeaiis to create a
“school community”, integrated in the neighbourhpadd able to educate
pupils to live in society, by working on both theimpowerment and their
social skills, according to a wider concept of teag and school education
(Gobbo 2008; Fele and Paoletti 2003)

It is interesting to note that more than 90% ofitligatives dealing with
foreign students (language courses, learning stippsychological help)
are developed through a partnership among locabaities, school, NGOs
and associations (both intercultural and ethnidjisTkind of partnership
enlightens one of the main characteristics of theinl (and also of the
Italian) scenario in the migration field: in a sition of a lack of
institutional initiatives, there is great self-protion of associations and the
third sector. In this way, some needs, dealing Withincreasing number of
migrants, have been satisfied just in time. Theatieg side effect of this
modus operandis the fragility of this kind of initiatives: thegre carried
out under annual funding, without either any cautiyn or any final
evaluation of the efficacy of the actions. Focusamgschools’ initiatives is
a good example of this way of acting.

4 The Turin “Magic Carpet” (Tappeto volante) can basidered a good practice in this
context. Among its objectives is the creation sbaial and educational context in which all
the subjects in the area (council, schools, assoe#) share an educational project focussed
on the integration of resources and on the invobrmnof all family units and children living
in such an areaThanks to this project, schools have built pathssimergy with
neighbourhood public and private institutions, wdhas-operation has helped to renew
educational methodology with a powerful culturabject based on creativity and on the
global dimension of culture and cohabitation. Th&nrintervention lines concern not just
strictly educational activities, but the connectird relationship with parents, the limitation
of the level of academic withdrawal and failuree tstudy of and search for instruments
favouring citizens’ participation in school life.
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Growing up at school: living the present and builglithe future.

School represents thpassepartoutto understand how the socio-
economic integration paths are oriented. Educabienomes the most
important element in defining both successful s@ionomic integration
and an ascendant mobility for young people. In thiew, migrant
adolescents face a double challenge: on the org ba@y are looking for
good education and on the other hand they haveigbt fagainst
discrimination and prejudices.

Some interviews have stressed a kind of parentsesdion about
education and school success. It happens espegialing families coming
from Eastern Europe, where the parents’ high lesklqualification
represents an important resource for the younglpedjmey grow up in
families with a high cultural level, where thereaigreat awareness of the
importance of good qualifications and educationisTis why, nowadays,
we’re facing two interesting phenomena: 1) migriantilies leave schools
where the rate of migrant pupils is growing andh@gyative perceptions of
Moroccans and Maghrebinians are growing among migrérom other
countries.

“When | arrived, my mother wanted to enroll me ihigh school, because | was
enrolled in this kind of school in Rumania, but wishe went to get information
(in a school), the secretary told her that thererevvocational courses where
students could succeed without sufficient Italiamowdedge. So, | did a
hairdresser course. After a few months, a friendngfmother told us that there
are high schools in Turin where foreign students anrolled and helped with
their Italian. | changed school immediately. Andwndm very happy” (F,
Romanian, 18-year-old)

These words introduce a key issue: teachers’ segiesentations of
foreign pupils. There is a group of teachers whasaer all foreign pupils
in the same way as pupils characterized by: lackdoication (even if they
have been educated in Italian schools), a poorosmmnomic family
context, only interested in very rapid insertiontlie labour market. This
image, maybe true at the beginning of the migrapdrgnomenon in Italy
(when pupils were mostly Maghrebinian, living withthers, in a poor
context), is continually changing and evolvingtlie same classes teachers
are faced with second generations and neo-arriwétls,over ten different
nationalities, differentiated by years of preseimcaly, educational paths,
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languages spoken. It is a dangerous attitude thet t©ecome
discrimination, condemning foreign pupils to seakyceducational careers
with a low profile.

“I remember a teacher of Italian in the last clae$ high school. She was
surprised while evaluating as very good a compositof mine. She was
ignorant: | was the best in my class: we foreignare sometimes better than
Italians and maybe this fact is not appreciatedtégchers. We are supported
when we arrive, when we need help and when we tddisturb” and “inter-
act” with the school career of ItaliangF, Moroccan, 19-year-old).

“Sometimes in the class, someone says that wegfoees are better treated than
Italians because we are foreigners and teacherstddreck us when we speak
and don’t evaluate us in the same way as them. Blayib true at the beginning:

| remember that when | arrived, | spent a lot ofifaway from my classroom
learning Italian. But, after a few months | begarfallow the school programme
as well as my classmates. My first compositioneveaibstandard, but, step by
step, my performance increased. Thanks to my motitey encouraged me to
read books in ltalian and to study, I'm now a umity student: | study
engineering like my father, but | don’t know whethél work in Italy or go
back to Rumania, because in Italy Rumanians areridisnated against.
Generally | don't speak Rumanian when I'm in pulaieas or on the bus and
I'll ask my parents to speak English when we agether” (M, Romanian, 20
years old).

It is sometimes the lack of language proficiencgttbancels all the
educational paths and the brilliant school cardex®loped abroad.

“It seems that in our countries there aren’t anyhgols. Teachers don’t know
that our schools are stricter than Italian schodlge have to study very hard. It
is impossible to walk around during the lessons aatbody arrives in the
classroom after the teache(F, Romanian, 18-year-old).

“At school | was enrolled in an Italian languagewse. One day, | came back
into my class during the math lesson and | solhedproblems without difficulty.
Everybody seemed astonished: in my country | eedodit grammar school
(liceo) in the fourth class, now I'm in the secarldss of a vocational school”
(M, Romanian, 17-year-old).

It seems that at school teachers separate Itadiah$oreigners, without
paying attention to the various characteristicpuyils.
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“In the same conditions, pupils coming from abrdzave the same results as
Italians. | don't believe that a reasonable teacheuld expect great results from
pupils just arrived from China or the Philippines.wonder about this, but

unfortunately it happens, even in my school. Faregjudents are highly

motivated and their families use every opportubitgh at school and in their

leisure time to support their school careditalian teacher in high school).

Thinking of their future, all the interviewees seémbe disillusioned.
They know that in their case the school path camdréer than for their
Italian colleagues.

“In Italy it is not as in France, where foreignemnea normal experience. Here
if a Moroccan boy with a degree applies for a wititdlar job, it seems strange.
When you go into the labour offices there are f@wifiners. Only if you go to a
restaurant or a bar you can meet migrant worketssIclear: you start in this

way and then you may proceed to obtain better jposit (M, Moroccan, 19-
year-old)

“When | arrived in the third class at high schoble teacher of Italian treated
me as a child. Some teachers think that we immigrare without culture only
because we were forced to leave our countriess ttue, at the beginning we
don’t know the language, but now I'm the best in ¢tass. Maybe teachers
should pay more attention to the Italians. Wheretldre my desire to go to
university, some Italians answer that it will besless because I'll be a foreigner
forever. | want to have a degree and then leaug:lteere, there is no space for
us. ltalians want us only as caregivers, but outhrees accept this job only to

allow us to study, to go to university. My mothas la degree in Economicg-,
Romanian, 19-year-old).

This quotation introduces another issue: the rigkoocupational
segregation facing specific ethnic groups. For eptamyoung females
want to escape from the jobs held by their mothEngy don’t want to do
the same work as their parents: they are awarehbmtparents have had to
accept low-paid jobs, abandoning their qualificasioabilities and previous
careers. But, when these students think of theiuréuthey imagine
becoming doctors, lawyers, and engineers. Genetaly don’'t choose the
marginal and invisible strategy of insertion inliia society.

Synthesizing the above findings, it is possibleidentify a kind of
typology. | refer, partially, to the work which Tej and Turner (Chun,
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Balls Organista and Marin 2003) have already dameléscribing the
strategies used by immigrants to build their irigign paths.

Following Tajfel's theory, it is possible to idefytiin the Turin
experience a preference for the first strategy.yaling interviewees share
the idea of improving their lives: they recognibe walue of education but
in the meantime they are aware of daily difficudtigt school, both from
teachers and peers. They aspire to the profesbidnthey have learnt that
Italian society will deny them the upward socialbitity by giving them
only the same jobs as their parents (i.e. caregjveleaners, peddlers,
housekeepers and gardeners).

Due to the recent history of migration and the latkstrong ethnic
communities, young people are trying to define radividual integration
path in Italian society based on three pillarssdhool success; 2) positive
interaction with their origins and 3) developingtertultural/bilingual
competences.

Young people I've met - who aren't a statisticalypresentative sample
- are aware of the importance of learning Italianveell as acquiring
qualifications and abilities for the best possibiteraction with Italian
society. In the meantime they are aware of thantitly, of being different
from others with regard to citizenship, and of thegative attitude of
Italians. In other words, these results coincidéhwnore recent studies
carried out in ltaly on foreign adolescents (ColomBRomaneschi and
Marchetti 2009; Dalla Zuanna, Farina and Stroz2392&ve 2009). More
specifically, these young people should be defirmxtording to Ricucci
(2010), as “half-ltalians”, that is, people who h&alues and lifestyles
both with their Italian peers and with their paseahd ethnic communities,
and who don’t share the same rights as ltaliansitutiware of having the
same duties: they perceive themselves as undeleg@eepersonalities.

Conclusions

Data resulting from this empirical research allosvta outline a picture
of foreign adolescents that could be used alsatherdtalian contexts in
order to better understand the heterogeneous seivef an increasing
proportion of the population resident in Italy ds2007; Billari and Dalla
Zuanna 2008; Golini 2008).
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Many foreign adolescents and young migrants aratiog individual
identities combining elements of both cultures aodntries. Examples of
this ability to assume bicultural behaviour are jineenile associations set
up in Italy by the children of immigrants: Young Blims of Italy, Second
Generation Network, The Association of Filipino Yoewnd The Chinese
Youth Association are some examples of youths withgratory
backgrounds working towards improving their livingonditions.
Nevertheless, some of these young people expergmeaward mobility
and they gamble on school success to improve #swgral conditions.
Unfortunately, the Italian context is not preparddr this. The
complementary presence of the migrant populatiotha labour market
(united to the idea of the German figure of “guastker”) is accepted.
The possibility of people born or grown up in Italypeaking ltalian,
sharing lItalian culture and rooting for Italian sec teams, becoming
competitors for the same qualified job positionois the horizon. Some
interviewees are involved in youth associations padicipate in youth
projects, where discussions on their future inylele frequent. The issue
of their insertion in the labour market, the prdeatiifficulties encountered
and possible discrimination are on the agenda:ethgsues are strictly
connected to the complex issue of citizenship stddeing born in Italy to
foreign parents does not mean being lItalian cifzdollowing thejus
sanguinis these boys and girls are foreigners and theyapaty for Italian
citizenship when they reach 18 and can demondtrateéhey have lived in
Italy without interruption for 18 years. There isadiscrimination on the
basis of country of origin: being Filipinos or Romens, Moroccans or
Senegalese does not mean the same thing. Till mamgtMoroccan has
been more difficult than being Filipino, even iethcommand of the Italian
language is perfect and their skills are highly eleped. For these
adolescents becoming adults in this context isdrattthn it is for Italians
due both to their migratory background and the etatiattitude towards
them. This is why the partnership between schonts @ssociations, the
idea of building an educational community beyonHosds, is important.
The socio-educational world in general seems ifitifirepared to tackle —
and even notice at times — the specific relevariaiversity and cultural,
religious and family feelings of belonging alongslk adolescents’ growth
paths. In these conditions, adolescents’ growthgatan dilate inter-
generational gaps and negatively affect assimilaéiod integration paths.
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Another important outcome of the partnership betweshools and

associations is the opportunity to help foreignlesicents (legal and illegal,
EU citizens or not) to reflect on their conditionltaly, on their migratory

experience and on their future (stay in Iltaly dume). In this way foreign

adolescents have a meeting place waiting for thrdmeye they can feel free
to speak and in the meantime feel accepted an@éepped.

“They are adolescents who ask for help in undemitag and are looking for

teachers, leaders and coaches to support them andceterence points along
their development path: work, family conflict, commitation with school, peer
group, educational choices, etc. Many families attentive and try to help their
children especially when they arrive as adolescealthough sometimes they
are too strict, due to fear and dread of interpnegtitheir parental role in a

wrong way. Therefore, conflict, arguments and ragnaway from home start;

attention must be paid to these dramas and actiostibe taken to establish a
relationship between school, family and free tim@’ teacher in permanent
education at a local centre).

In other words, as data from the empirical reseaaftied out in a
specific Italian context underline, a synergic @zation between school —
whose training and educational tasks play a fundémheole in fighting
emargination — and informal socialization and nmegtienues (which are a
natural complement to schooling) is essential, bgeait is through
interpersonal relationships, working together dregharing of playing and
leisure environments that adolescents’ developraedt growth within a
cultural context thrive.
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